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Chapter One
Introduction
Business law is a course designed to give students a backgrounc
and understanding of law and how it effects every person every day.
Law does touch each of our lives daily, thus it is important for students to acquire knowledge in this area.
the means of acquiring this kn owl edge.

It is business law that is
11 Bus i ness 1aw courses ... make

a valuable contribution in helping us develop good habits of citizenship by learning a businesslike knowledge of rights and liabilities
in transactions common to everyday living ... \'Je begin to realize that
laws, courts and government exist for us.

We are better able to make

a successful adjustment to our economic and business conditions and
to the times. 111
Thus it can be seen that business law has certain contributions
it can make to both the business and the non-business education major.
The timeliness and the relevancy of the information gained in the
study of business law are useful to the student.

The information may

be used on a personal level, in each student's daily encounters, or it
may be used on a group level, as the student is a member of various
groups within the co~munity.

Cue to this community/social membership

and in order to help build an informed citizenry, students must learn
what it means to be a contributing member of society.

Two authors stress

.

this, one saying that "since every student is an integral part of society,
everyone must learn the rules to play the game, 112 and the other saying
-1 Francis J. Radice, "The Contribution of Business La1v to General Education,"

Business Education Forum, January, 1970, pages 14-15.
2Robert H. r,~esserman, "Business Law: The J\wakenir.g Effect of an Introductory Course," Journal of Business Education, October, 1977,
pages 16-17.

2
11 ••• as a member of society, (the student) must learn that society will

judge him for his actions ans conduct.

It is logical to me, therefore,

that every person in our society must knovJ his rights, remedies, duties,
and obligations. 113
The law is composed of rules and regulations for our society.

These

rules and regulations need to be explained and rationalized in order to
increase the understanding of their need and purpose.

This understanding

of the rationale and mechanics of law is but one of the objectives of
business law education.
Chapter Two.

Other objectives/goals will be discussed in

This study was designed to determine the role that busi-

ness law plays in the secondary schools in the Tidewater, Virginia area.
Statement of the Problem
The purpose of this study was to determine teacher attitudes, and
the treatrnent of business law as a subject included in instruction on
the secondary level.

Specific questions dealing with attitudes and

perceptions of business law were asked of the participating teachers.
Questions were also asked concerning the content currently being taught.
More specifically, there were two categories of questions - those aimed
at teachers' personal philosophies regarding business law, and those
concerned with the mechanics (scope and methodology) used in the business law classes .
.lResearch Goals
The general topic of the purpose served by business law instruction
on the secondary level yielded goals specific to this study.

Questions

3George P. Connolly, "Law in the Business Curriculum'', The Ba 1ance Sheet,
October, 1967, pages 64-66~
.,!
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asked to determine these goals included:
1.

Should business law be included on the secondary level?

2.

What students should enroll in business law classes?

3.

What is an adequate amount of time to study business law?

4.

What does the student benefit (if anything) from the study of business
law?

5.

What does the teacher benefit (if anything) fro~ the study of business
law?

6.

~hfch general topics are currently covered in business law classes?

7.

What are the methods currently being used in the teaching of business law?

8.

What is the rationale for including/excluding business law in the
secondary business education curriculum?

9.

Does the business law subject have a role in the business curriculum?

10.

Who is responsible for determining the content of business law?

11.

'.ihat qualifications do teachers feel are necessary in order to be
able to teach business law?

Backaround and Significance
There are several key issues that serve as the primary justifications
for conducting a study such as this.

Each is discussed below.

Business is becoming more and more a part of the average person's
life.

Increased technology and mobilization have made business less

elusive and more tangible.

This is reflectec in the increased importance

and increased enrollments in vocational ecucation - the education that
provides students with the knowledge, skills and attitudes that are
necessary to enter the vwrl d of work.

The trends of business coming to

the individual and education preparing people to go to the work world
are finely meshed.

Because of this, business law is a subject of

impor-

tance (especially to those students enrolled in business education), as

4

it serves to ~ink the student to his/her role in the business world.
2.

The topics and issues presented in business law are designed to

assist the student in understanding the economic functions of the
world in which he/she lives.

Economics, like business in general, is

often feared by students who feel that economics is hard to understand
and far-removed fro~ daily encounters.

This fear has been fuelled by

those who discuss economics in technical jargon.

Business law can play

a major role in eli~inating the stigma attached to economics by presenting
lai'! and economics related terms on an everyday, usable basis.
3.

To obtain information from secondary teachers showing the need for

including business law in the business curriculum, the justifications
behind this need, and the value of business law content.
4.

To determine \'ho is currently responsible for the selection of

topics to be included in business law instruction.

This will help in the

recommending or not recom~ending of item number five below.
5.

To determine if there is a need for a more standardized, unified

approach to the teaching of business law on the secondary level.
The issue of business law - how to teach it and what topics to include - has been a fairly limited are of research.

Following is a par-

tial list of recent research done in this area.
a.

11

Selected instructionlal innovations for suggested use in teaching

business law", 1977, Doris D. lforkman.
b.

"Effective and ineffective teacher behavior as viewed by students

in secondary business law classes", 1975, Kenneth L. ~:ilkinson.
c.

11

Methods of teaching business law in the secondary schools of \Jestern

t~assachusetts", 1979, Charles \,J. ~'.artin, Jr ..
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d.

"A study·to determine needed content for a consumer-oriented business

law course based on the perceptions of Houston hig~·- school students
from various groups", 1977, Norma I. Morris.
e.

11

Methods being used currently in teaching business law", 1980,

Timothy L. Coffey.
It appears to be the general consensus of these researchers that
there is a need for teachers to know what and how to teach in the subject
of business law.

~owever, there seem

to be gaps in the research, leaving

certain issues still to be addressed.
Limitations
As is the case with all research studies, there are certain limiting
factors involved in both the design and interpretation of this study.
The study made use of a survey instrument.

Because of this, the

mood, attitudes and willingness of the participants were limiting factors.
Also, the wording and interpretation of the survey questions may have
been a limiting factor, although efforts to minimize this were taken.
The time allowed for responding to the questionnaire was expected to
limit the rate of returns.

Before the survey was even distributed, how-

ever, one on the major limiting factors came into play.

That factor

was the approval/disapproval of the various school districts to participate in the study.
Assumptions
This study was conducted with the knowledge that some factors were
present and unalterable, and these factors might influence the study.
Such assumptions are presented in the following section.
Business law is a class offered at most secondary schools in the
Tidewater area.

The class appeals to a moderate to high

6

number of students enrolled in the class.

The class has practical

benefits to offer those students.
Secondary teachers currently teaching business law in the participating districts will base their responses to the questionnaire upon
their training, past experiences, and personal knowledge and insights.
These teachers present different content in various ways.
The small sample used in this survey was assumed to be fairly
representative of all teachers of business law.
It was also assumed that the teachers and administrators contacted
in the survey felt that business law should be included in the curriculum.
Finally, it was assumed that business law has practical economic,
legal, citizenship, and community/social values to present to the students.
Procedures
This study was conducted by using a survey/questionnaire.
on the survey \vere of three types:
ended response.

Questions

multiple choice, checklist, and open-

Before the surveys were distributed, superintendents of

Tidewater school districts were asked for permission to use their schools
in the study.

If permission was granted, tr.e superintendents also pro-

vided the names of the current business law teachers (and their schools).
The teachers were sent the survey with a cover letter of explanation, and a return postage-paid envelope.

Upon receipt of the surveys,

the information was compiled and the freouency of responses noted.
This information will be discussed in Chapter Three.
Definition of Terms
The following terms have been used throughout the report of this
research study.

Their meaning is included here in order to further the

understanding of the reader.
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1. Secondary.business law:

a subject that deals with the understanding

of basic legal principles and the application of these principles
to daily life situations.

It promotes the understanding that law

affects every individual through the study of the legal environment.
2.

Basic economic principles are often incorporated.

Unit of instruction:
length of time.

a subject of study that is taught in a variable

Several units of instruction may be taught in one

semester.
3. Course of study:
of time.

a subject of study that is taught in a fixed length

All subjects taught in one or two semesters are courses

of study.
4. Pre-requisite subjects:

those subjects containing content that needs

to be known before another subject matter can be discussed.

Knowl-

edge in the pre-requisite subject(s) is a necessary condition for
advancement or placement in another subject.
5. Secondary business majors:

those high school students who are enrol-

led in specific business courses that will lead to those skills,
knowledge, and attitudes necessary for entering a specified business
occupation.
6. Vocational Education:

education designed to provide students with the

preparation and training needed to enter a job/trade.

Areas included

'

in vocational education are agriculture education, business education,
health occupations education, home economics education, marketing
and distributive education, and trade and industrial education.

Also

generally included in the scope of vocational education is industrial
arts education.

8

Overview
This chapter was designed to introduce the reader to the research
study.

The goals, background, limitations, assumptions, and procedures

were presented.

Subsequent chapters will deal with reviewing related

literature (Chapter Two), the methods and procedures used in conducting
the study (Chapter Three), the results of the study (Chapter Four), and
the conclusions and recommendations that are based upon the study (Chapter
Five).
In addition, the survey instrument, cover letter, and related
materials ate included in the Appendix section of the paper.
charts also have been included throughout the paper.

Various

Chapter Two
Review of Literature
Due to the specific nature of this study, the scope of related literature is very limited.

Due to this restriction, the bulk of the research-

ing and reviewing of literature was of a more general nature.
focal points of the survey were three part:

The major

to determine the role of busi-

ness law - in terms of its relevancy to students and to teachers; to determine the topics to be included in instruction; and to discover those methods
used in teaching business law.

Each of those survey areas became the areas

to be researched, and each will be presented in detail in this chapter of
the research paper.
The role/relevancy of business law to the student
It is generally agreed that the study of business law benefits the
student.

However, when authors state specifically what these benefits are,

various topics are discussed.
Business law serves to "provide an understanding of our legal rights,
priviledges, and responsibilities. 114

Students learn, through business law

that they have certain rights and priviledges, and thus corresponding
responsibilities designated to them as members of society.

Through the

study of business law, students realize that there is a need for law in
business, as a means of self-protection for the businessperson, property
owners, and parents~- 5
Another author cites citizenship, skills, and acquisition of social
science knowledge as the major contributions of business law to students.
4Nanassey, Louis C. and others, Principles and Trends in Business Education,
Indianapolis, Indiana: Bobbs-Merril Company, 1977, page 338.
5susan Ranzman, 11 Why Teach Business Law? 11 , The Balance Sheet, April, 1976,
pages 296-297, 328.
9

10

It is more critical today, in the light of Watergate, the consumer movement, and the eighteen-year-old vote, than at any other time in our
country's history to prepare students to be responsible citizens.

Also,

business law helps to ease and/or eliminate the wave of helplessness that
has swept the general public.

By informing the students, it is hoped that

they will act within the legal restraints of our society. 6
The idea of increased citizen awareness is reinforced by Norman Gross,
who reports that there is a growing legal consciousness, largely due to
past controvercial happenings such as the Vietnam War, school integration,
and implementation of Title IX. 7
Davis identifies a major contribution of business law as exposure to
decision-making skills.

Students find this relevant, because choosing from

alternatives is often present in daily life. 8
The role of business law in the student's life has been broken down
into four major categories by Ralph Fiala.

His writing was done over

fifteen years ago, yet the categories he identified are as valid today as
they were when written.

The categories are:

helping to clarify legal

misconceptions, assisting in the distinguishing between legal principles
and the enforcement of these principles, to promote better understanding
of economic concepts, and to help promote an understanding (and appreciation)
of law enforcement personnel . 9
In summary, business law offers students the opportunity to increase
6Nelson, Murry R., Law in the Curriculum, Bloomington, Indiana: Phi Delta
Kappa, 1978, pages 8-9.
7Norman Gross, "Law-Related Education: Current Trends, Future Directions",
Peabody Journal of Education, October, 1977, pages 2-6.
80.L. Davis, Jr., "A Focus on Law: Confronting Curriculum Concerns", Peabody
Journal of Education, October, 1977, pages 35-39.
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their self- and social-awareness.

It also helps students realize they are

part of society, and thus have rights and responsibilities.
The role/relevancy of business law to the teacher
Some teachers are hesitant to teach business law for the same reason
students are slow to enroll in it- they are somewhat fearful because they
perceive business law to be too sophisticated and far-removed.

When the

teacher assumes his/her role of a non-legal expert, and accepts the situation as a learning experience for both him-/herself and the students,
enjoyment and personal benefits will soon be evident. 10
Teachers, like students, may find that the content of the business
law course has relevancy in their own lives.

Teachers, too, are members

of society, with rights and responsibilities.

Knowledge gained at in-

services and pre-services is also beneficial to the teachers.

Indeed, one

survey indicated that after preparation, "teachers welcomed it (business
law) into the curriculum. 1111

While not all teachers may share the enthu-

siasm indicated here, it is generally written that teachers benefit as do
the students, and that business law is satisfying to the teachers.
Topics included in business law instruction
Just as laws vary from state to state, the content topics of business
law also vary.

Broder identified five major topic areas:

the purpose and

meaning of law, courts and their jurisdiction, contracts, essentials of
enforceable contracts, and assignment of contracts. 12
9Fiala, Ralph J., How to Teach Business Law, Portland, Maine: J. Weston
Walch Publishers, 1965, pages 3-11.
10 Daughtrey, Anne Scott, Methods of Teachin Basic Business and Economic
Education, (2nd edition , Cincinnati, Ohio: South-Western, 1974, page 523.
11 0.L. Davis, op. cit., pages 35-39.
12 Max Broder, "Setting the Stage for Business Law", Journal of Business tducation,
May, 1970, pages 30-31.
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Dr. Daughtrey of Old Dominion University identified the following ten
topics:

background of law, contracts, buyer/seller relationships, property,

insurance, commercial paper, employment, bailments, and wills. 13 When
New York State revised its business law syllabus, they included these topics:
the legal environment, contracts, property, transportation and travel, buying
and selling, family protection, employment, and business ownership. 14
The following topics have also been listed:

meaning of law, civil and crim-

inal law, contracts, buying and selling, employment, commercial paper,
business organizations, insurance, and property. 15
In summary, research indicates that the suggested topics to be included
in business law instruction vary from source to source.

However, the topics

of the purpose and meaning of law, contracts, buying and selling, property,
and commercial paper seem to be dominant themes recurring throughout the
literature.
Methods used in teaching business law
Again in this area, as was evident with each of the other areas, there
is much variety in terms of available teaching methods to be used by teachers
of business law.

The lecture method has been identified as the basic method

used in teaching business law. 16 Other methods are also listed:

discussion,

pretest/posttest, units, case problems, mock trial, community resources,
debate, ~agazine and newspaper articles, audio-visual equipment, posters
and games, and bulletin boards. 17 This extensive list contains the majority
of methods identified by other sources.
13 raughtrey, Anne Scott, op. cit., page 522.
14 New York State Business Law Syllabus, State Education Department, Albany,
page 3.
15 Nanassy, Louis C. and others, op. cit., page 339.
16 oaughtrey, Anne Scott, op. cit., page 524.
17 ibid, pages 526-553.
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In the last ten to fifteen years, methods that are alternatives to
lecturing have been discussed in the literature.

Authors offering new

points-of-view are doing so, primarily because they feel that lecture is
too tedious, to both student and teacher. 18 Alternatives such as using
the students• experiences as examples of concepts, examining consumer
protection laws, and role-playing have been suggested. 19
More recently, literature has been published suggesting the use of
Multi-Image Learning Materials (presentations using more than one media
at the same time).

11 • • •

M.I.L. Materials have been found effective in

increasing student interest and motivation in areas of low appeal, as well
.
. th e 1n
. t eres t of th e ,ns
. t rue t ors who use,· t ... 1120
as 1ncreas1ng
The use of simulation as an alternative teaching method has also been
explored recently.

One study found that 75-80% of those students who had

been exposed to this teaching method ranked it highly (in the top three). 21
Accordingly, it is seen that a variety of teaching methods are available, and should be used in the teaching of business law, to make the
most of the course.
Summary
Business law is a subject that has much to offer both students and
teachers, especially in terms of citizenship and personal use.

Topics

included in instruction vary, but repetitive themes are the purpose and
meaning 6f law, contracts, and commercial paper.

While the lecture method

has been most frequently used, recent literature is offering suggested
alternatives.
18 Leonard J. Volk, 11 Motivation for Teaching Business Law 11, The Balance Sheet,
May, 1969, pages 395, 431.

19 susan Ranzman, op. cit., pages 296-297, 328.
2°Fred Jurgemeyer, 11 The Role.of Multi-Image Learning Materials in Changing
Student Attitudes 11 , T.H.E. Journal, February, 1980, pages 44-45.
21 william W. Able, 11 Simulations: An Applied Approach to Teaching Business 11 ,
T.H.E. Journal, May, 1980, pages 45-46, 49.

Chapter Three
Methods and Procedures
The primary purpose of this study was to deter~ine Tidewater,
Virginia area teachers' attitudes as well as the treatment of
business lav1 on the secondary level.

To accomplish this task, the

population of the study had to be determined, a survey instrument ~ad to
be constructed and the data then had to be collected and analyzed.
Population/Sample
The responc:ents to this survey were secondary :-1ub1 ic school teachers
of business law in the Tidewater area.

Specifically, t~e school districts

represented were Hampton City Schools, Newport News Public Schools,
Portsmouth Public Schools and Virginia Beach City Public Schools.

It

should also be noted that several other school districts were asked for
permission to participate in the study, but for various reasons, this
permission was denied.

Two such districts, Poquoson City Public Schools

and Suffolk City Schools did not participate because business law was
not currently offered at these schools.

Norfolk Public Schools denied

permission and Chesapeake Public Schools responded too late to be
included in the study.

A

tabular representation of this infor~ation

is shovm as follows, in Table 3 .1.

A copy of the response 1etters from

each of the school districts may be found in Appendix B.
Table 3.1
Responses from Tidewater School :Jistricts
Approved

p ar t.1c1ca
. t.,on

;:i·lS t

. t
r,c
Chesapeake Indeoendent City
School District

Reason For
. d par t'1c1pa
. t·10n
.~ enie
Responded too lcte

Hampton Independent City
School District

X
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o·1S t rlC
· t
Newport News Independent City
School District

Approved
par t"1c1pat1on
.

15

Reason For
Denie
• d ·,D ar t"1c1pat10n
.

X

Norfolk Independent City
Schoo 1 District

Uses Research done by
their Faculty only.

Poquoson Independent City
School District

Business Law not t~ught.

Portsmouth Independent City
School District

X

Suffolk Independent City
School District

Business Law not taught.

Virginia Beach Independent
City School District

X

From the participating school districts, a total of seventeen
teachers of business law were identified.

The teachers were identified

either by the response letter from the superintendents or by phone
calls to the individual school offices.
device.

This was done as a time-saving

Fifteen of the seventeen possible teachers responded for a

return rate of 88%.

The individual schools represented by the seven-

teen possible respondents are tabulated in Table 3.2 as follows.
Table 3.2
Possible Schools Represented
Hampton
Bethel High School
Hampton High School
Kecoughton High School
Newport News
Denbigh High School
Menchville High School
Portsmouth
Churchland High School
Cradduck High School
Manor High School

Woodrow Hilson High School

Possible Schools Represented
16

Virginia Beach
Bayside High School
First Colonial High School
Floyd Kellam High School
Frank Cox High School
Kempsville High Sc1ool
Princess Anne High School
The expe~ience level of the individual teachers was not known or
asked for as it did not directly pertain to the study.

It may be that

there was great variety in terms of teaching experience, or there may
have been little variance.

This variable was not controlled, pre-

determined, or included in the survey and/or the research study report.
Instrument Selection
Due to the nature and extent of desired information, a questionnaire
was used for its reliability and ease of data compilation.

The survey/

questionnaire used in this study was specifically designed to be used in
this particular study.

It was designed by this researcher, with the

assistance of Dr. ~ildred ~ason, instructor
Education.

bf VIAE 635, Research in

The questions comprising the survey were designed to produce

information regarding business law in general, and as it is specifically
taught by the individual respondents.

There were three types of questions

included on the survey--multiple choice, open-ended and checklist.
The survey instrument itself (Infor~ation Sheet) may be found in
Appendix D.

Examination of the questions shows that questions one through

eight were designed to solicit information regarding teacher attitudes
regarding business law instruction on the secondary level.

A closer

look at these eight questions reveals that question one was concerned
with the very basic issue of whether business law should be included in
the secondary business curriculum.

Questions two and three asked for

the ideal length of time to be devoted to business law and the
rationale for this designated time.
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The role of business law in the

overall business curriculum was targetted in question four.

Question

five asked for the role of business law in the students' lives, while
questions six and seven were concerned with any pre-requisite course(s)
the teachers felt lvere necessary.

The final questions in this section

sought to identify those qualifications the teachers felt were needed
for teachers to possess in order to teach th.e subject of business law.
The next sixteen questions were focused on obtaining information
pertaining to ho~~ the responding teachers currently teach business law.
Specifically, questions nine through thirteen concentrated on the length
of time and the rationale for this time spent teaching business law
exclusively.

Next, question fourteen was to help pinpoint the major

topics included in instruction; question fifteen called for the
reasoning behind these topic choices; and, question sixteen looked into
identifying those persons or things responsible for selecting these
topics.

The various methods used in teaching business law were addressed

in question seventeen.
The teachers' personal responses as to why they were selected to
teach business law, as well as their justifications and qualifications for
teaching the subject, were focused on in questions eighteen, nineteen,
twenty and twenty-one.

The next two questions dealt with the relevancy

of business law to the teacher and to the student.

The final question

was left open for teac~er comments.
Data Collection
After the preliminary letters \,;ere sent to and responses made by
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the district superintendents, surveys were mailed to those teachers
identified as potential participants.

(It should be noted here that

in the case of Virginia Beach teachers, request was made by Mr. James
C. Mounie (Director of Research and Testing Services) to send all
seven surveys to him and upon approval, he distributed the surveys
to the teachers.

This was done to cut down the correspondence time.

The letter responding to Mr. Mounie s request and the cover letters to
1

the Virginia Beach business law teachers may be found in Ap~endi~ C.)
A cover letter explaining the survey and return postage-paid envelopes
accompanied the questionnaire.

A two-week response time was indicated

in the cover letter and, at the end of this time, follow-up phone calls
were made to the three teachers who had not yet responded.
resulted in one additional return.

This action

No further action was taken to

secure responses, as it was determined that the return rate achieved

(88%) was acceptable.
Data Analysis
As the surveys were returned, all data was hand tabulated.

Responses

were recorded as showing the current status of business law instruction,
not on

a

right or wrong basis.

The information was analyzed quantitatively,

and responses were put in tabular form where applicable.

All open-

ended responses were summarized.
The results of this study are presented in the following chapter
(Chapter Four), and the interpretation of the data is contained in
Chapter Five.
Summary
This chapter presented a detailed description of the methods used

in conducting the study.

The population of teachers responding to
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the survey was presented, as well as an in-depth analysis of the
survey instrument.

The techniques for both the collection and analysis

of the information were also included in this chapter.

The following

chapters (Four and Five) deal with presenting and interpreting the
information collected.

Chapter Four
Findinas
The basic purpose of this study was to determine teachers'
attitudes to\'1ard and treatment of business law on the secondary level.
Surveys were mailed to the secondary teachers of business law in the
four participating Tidewater school districts.

The responses to the

survey questions \•Jere compiled and are presented in this chapter.

It

should be noted that the fifteen teachers responded to open-ended
questions at various lengths, thus, some totals for this type of question
may be a number greater than fifteen.

The analysis of the data will be

presented in the same order as the questions were presented on the
Information Sheet.

Tables are used when appropriate, open-ended question

responses are presented in listed form, and checklist responses are
enumerated and presented in a table.
The first question determined 1:1hether or not teachers felt that
business law should be included in the curriculum for secondary business
majors.

All fifteen of the responding teachers answered that yes,

business law should be included in the curriculum.
Questions two and three asked for the ideal length of time to be
spent teaching business law and their justifications for this amount
of time.

Eight teachers responded that business law should be taught

in two semesters (one year), while seven responded that one semester was
ideal.

Interestingly, the rationale for choosing this amount of time

was the same for both groups--they felt that the amount of time they
indicated was adequate.

This information and other responses is noted

in Table 4.1.
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Table 4.1
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Ideal ~ir.1e Scent in Teaching Business Law and
Accompanying Rationale

Ideal Time
1 Semester

2 Semesters
8 - 53%

Rationale
Adequate Time

6 (86%)

7 (88%)

Personal Experience

1 (14%)

1 ( 12%)

Responses to question four indicated that the responding teachers
felt strongly that business law plays an important role in the total
business curriculum.

Fourteen teachers (93%) gave a positive response

and one teacher did not answer the question.
in the wording of the responses.

There was a great variety

Major themes represented in the

responses included the following:
a.
b.
c.
d.

Business law helps to round out the curriculum
Business law is easily related to other courses
The content is useful and essential
Business lav! provides a 11 backbone 11 for all other
business courses

Table 4.2 shows the breakdown of responses to question five, the
role teachers perceive business law to have in the student's life.
responses, as shown, seem to center around the general theme of
preparing students to be able to function in society.

100% of the

teachers respo~ded in such a way as to suggest that business law has
a fa~orable effect on students.

The
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Table 4.2
Role of Business Law in Students• Lives as Perceived by
Teachers
Response

Frequency

Percent

Personal protection to be an informed
member of society

5

33%

Eiposure to citizenship rights and
responsibilities

4

27%

Consumer rights and responsibilities

4

Preparation for business

4

27%

Knowledge for use of contracts in
daily life

4

27%

Useful in other fields of endeavor
and/or study

2

13%

To know when a lawyer is needed

1

7%

Questions six and seven were concerned with the need (if any)
of course(s) teachers felt were needed as pre-requisite(s) for the
study of business law.

Fourteen teachers (93%) felt that there were

no necessary pre-requisites.

One teacher felt that students should

have an introductory business class before taking business law.

One

teacher noted that while he/she did not feel any specific course was a
necessary pre-requisite, an adequate reading level was necessary.
The respondents were asked, in question eight, to list key
qualifications they felt 1;;ere necessary for a teacher to possess.
Answers to this question varied greatly, but there emerged four general
subjects:

creativity, knowledge, interest and flexibility.

categories are broken down further in Table 4.3.

These
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Table 4.3
Teacher r,ualifications
Qualification/
Characteristic

Number of
Responses

Percentaqe

CREATIVITY
Knowledge of outside sources and
where to obtain them
Variety of teaching methods
Up-to-date examination of periodicals
Khowledge of Virginia State laws - how
to obtain this
Ability to create and conduct dicussions

9

KNOULEDGE

7

47%

INTEREST
In the subject
In teaching

5

33%

FLEXIBILITY

3

20%

College background
Past teaching experience
Job experier.ce

Objectivity
Openness to student opinion
Keep up with changing laws
Questions nine through twelve dealt with the amount of time currently
spent teaching business law, and the type of student able to enroll in
the subject.

Twelve teachers (80%) responded that business law is

currently a semester course, while three (20%) responded that it is
currently not offered as a semester course.

Five teachers (33%) answered

that business law w~s offered as a unit of instruction (one, two, three
or twelve-weeks in duration), and ten (67%) said it was not offered as
a unit of instruction.

Table 4.4 contains this information.

In all

the represented schools, business law was open to business and nonbusiness majors.
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Table 4.4
Time Devoted to Teaching Business Law
#

One Semester Course

12

Unit of Instruction
One week
Two weeks
Three weeks
Tvve 1ve weeks

5

%

80%
33%*
2

4m~

1
1

20%
20%

2m;

1

*These five teachers indicated that business law was offered as both
a semester course and a unit of instruction at their school.
Question thirteen asked for the identification of the amount of
time indicated in questions nine and twelve.

Table 4.5 shows the

teacher responses.
Table 4.5
Rationale for Time Spent Teachi~g Business Law
Lenqth
One Year

Rationale
Extensive Content

One Semester
Adequate
Not Adequate
1\-ic Vieeks

.l:\dequa te-Sum~a ry

No response
Totals:

Frequency

Percentaqe

2

13%

6
(2)
(4)

40%

{33~n
(67%)

1

701.
,,

6

4m~

15

1oo~;

An analysis of the following table (4.5) shows the topics that the
responding teachers include in their teaching cf business law.
was the only topic iriC:icated by a11 of the teachers.
dicated by more t~an half cf the responder.ts are:

Contracts

Other topics in-

conmercial Daper,
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employment, family protection, property (real and personal), ar:d debtors/
creditors.

A co~plete list, as me~tioned, is in Table 4.6.
Table 4.6
Topics Covered in Business Law

Topic

Freouencv

Percentage

Contracts*.

. 15.

. .100%

Comnercial Paper . . .

. 13. . .

. . 87%

Employment. . • . .

. . 1 2. .

. 80%

Buyer/Seller Relationships . .

. . 11. .

. . 73%

Fa~ily Protection . . . . .

. 11.

. 73%

• • l O.

67%

Debtors/Creditors . .

. 9.

60%

Crimes and Torts.

. 6.

Property (real and personal) . .

33%

Transportation.

5.

Consumer Loan . . .

4..

Courts and Trial Proceedings.

4.

Law and Citizenship .

4. .

27%

Rights of ~inors.

3.

20%

History of Law.

2.

13%

t1arriage.

2.

13%

Divorce .

1.

701/c

Eco:iomics .

1. .

70/

Law and the Business Comr..unity.

1.

70//0

La.,., Enforcement

1.

7%

Sources of La\J.

. . 1. . .

70/

Vi 11 s .

• • • 1.

*Or:e teacher indicated ~hat he/s::e teac'.1es onl v contracts.

. 27%

/0

/0

7%

~·Jheri asked to justify this selection of topics, the majority of 26
responses fell into two ~ajor categories.

Seven resoondents (47%) said

they felt these topics were the cost relevant and beneficial
to the students.

Six others (40%) responded that these topics followed

t~e curriculum or text outlines.

There were two instances of no response

( 13%) .
_ The determination of those persons or thir.gs responsible for the

selection of topics (question seventeen), indicated that teachers (twelve
,esoonses for 80%), student interest (eig~t res~onses for 53%), and
supervisors (five responses for 33%) usually had this duty.

There \1vere

four responses (27%) that indicated that topics were chosen in terms
of the curriculum guide/co~~ittee.
Question seventeen asked students to check the fcur most common
methods used by the respondents in teaching business law.

The lecture

method was indicated by thirteen teachers (87%); using guest speakers,
individual work, and using audio-visual equipment, each were injicated
by eleven teachers (73%); and group work was indicated by ten teachers

(67%).

All these, as ~ell as the other responses are tabulated in 4.7.
Table 4.7
~ethods Used in Teaching Business Law
~recuencv
Percentaae
-"--~-----

Lecture

13

Audio-Vistial Equipment

11

7"J0/

Guest Speakers

11

73%

Individual ~fork

11

73~~

Group \•Jork

10

,

~

/0

Se;;1onstrations

3

20%

Panel Dicussions

3

20%

f'.et~od*

Frequency

Field Trip tc Cou~trocrn

1

Noted All Methods were used

1

Percer:tage

27

70/

/0

*Teachers respo~ding were to c~eck t~e four ~ethocis they most com~only
used.
',;hen aske: to bdicate their feeli:igs as to why they v!ere selected
to teach business law, various answers were given.
in three major cate~ories.

T~e answers were

Selection based on the position being

vacant and/or teacher rotation was cited by six teachers (40%); and
teac:ier interest and teacher perso'1a 1 i ty were each noted by four teachers
(27%).

There were two non responses (13%).

Personal reasons for teaching business law were asked for in question
nineteer..

The ~ajority, ten of those resronciing (67%), said they taug~t

business law because t~ey enjoyed it.
by the respordents.
l.
2.
3.

4.
5.
6.

~any other reasons were mentioned

Those r-easor.s are listed as follm•Js:

Interest ir. t~e subject
Knowledge in the area
Provided a c~ance for teacher to learn
Students enrolled in business law are usually mature, selfr:iotivated
9usiness law is a c~alle~ge subject to teach
Was asked to teac~ it

Question twenty

asked

teachers for the two najor justifications

for spending the ti~e t~at they do in teaching business law.

Again,

there was ave~' wide array of responses, with no more tha~ three
teachers answering ir the same way.

For this reason, the responses

given are as fellows, in list rat~er than tabular form.

Three teachers

did not respoild.
1.

Knowledge in the area, interests see~ as e chance to learn

2.
3.
4.
5.
6.
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To increase student knowledge, prepare students for future, living
on their O\'lr.
~as assi;ned to teach it
Satisf~, a basic business need
Enjoyment in teaching-subject is ever changing
Large amount of resources available

All of the teachers felt t~at they were at least adequately
aualifiec! to teach busi:1ess law.

Specifically, three felt they were

highly qualified (20%), six said they were soderately qualified (40%),
and six responded to question hienty-one by fodicating that they were
moderately qualified (48%).
The relevancy of business law to teachers and to students was
addressed in questions twenty-two and t\·Jenty-three, respectively.

In

both questions, the vast r,ajority cf responses indicated at least moderc~te
relevancy.

The respo:1ses to t~ese two questions are represented in

Table 4.8.
Table 4.8
Relevancy of Business Law .

To Teachers

Relevancy
High
Moderate

12 (80%)

8

(53%)

(2mo

6

(40%)

3

Some

To Students

1 (

n)

Lm>'
~./one

The fi na 1 question, t1t1enty-f our vias left open for teacher comments.
5

The coriments ranged fro~ discussion of the survey itself, probleLJ,s that
have been e;1countered in teachi:1g business law, positive comments based

29
on past experi~~ce in teaching this subject, proposed c~anges, co~8ents
regardi r,g t:-:e textboo:<S used, budgetary 1ir:1i tat i or.s, ai1d the cbserved
recent growth in pop~larity of the subject.
Summary
This chapter presented the responses contained in the co~pleted
Infoi~ation Sheets.

Those involved in replying to the questionnaire

were fifteen teachers of seco~da~, business law, from Ha~pton, Newport
\ews, Portsmouth a~d Virginia Beach, Virginia.

T~e info~~ation contained

in the surveys was extracte~, analyzed ard presented in this chapter,
in paragra?h and/or tabular style.
The resoondents indicated that busi~ess law played an inportant
part in developing and preparing stude~ts.

It was also indicated that

business law is ~ost commonly taught as a one semester course, but that
the teachers responding felt this time was not adequate.

All the

teachers shm1ed t:1at topic of contracts is the single r:iost conman topic
of the course
delivery.

9

and that the 1ecture method was the most common means of

The teachers indicated general QOod feelins;s about their

ir.volverr,ent in teachin; busi:1ess lc.w.

The~, also felt they \-:ere at

least moderately qualifie~ for that position.
The next chapter (Chapter Five) is ~evote( to reco~~end~tiors
and conclusions ce~i\·ed fro;;; this study.

Chapter Fiv~_
Recommendations and Conclusions
The problem presented in this paper was to determine Tidewater
area teachers' attitudes and treatment of secondary business law.

Also,

the study was concerned with specific time allowances, rationales, content
topics and perceived relevancy of business law.

The study focused on

both ideal and real perceptions of business law as it pertains to
secondary students and teachers.
Through a review of literature related to this study, several issues
were suggested.

Business law is viewed as a class that has practical

knowledge and benefits to offer students and teachers.

Various topics

are taught in business law classes, but the literature suggests that
contracts, property and commercial paper are those most often included
in instruction.

The lecture method of teaching has historically been the

most common technique used in teaching business law; however, there have
been recent publications focusing on alternative methods.
A survey/questionnaire (Information Sheet) was designed specifically
for the study and was distributed to secondary business law teachers in
four Tidewater area school districts--Hampton, Newport News, Portsmouth
and Virginia Beach.

The questionnaire was designed to obtain teachers'

perceptions of attitudes toward and actual teaching practices.
employed

a

The study

descriptive survey with various types of questions.

Collected data was hand tabulated and presented (in paragraph and
tabular form) in Chapter Four.
Conclusions
Conclusions reached from evaluating the survey information are as
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follows:
l.

All teachers surveyed felt that business law should be
included in the secondary curriculum for business majors.

2.

The respondents were divided as to the ideal length of time
to be devoted to the study of business law--53% favored a two
semester offering, while 47% supported a one semester course.

3.

Regardless of the split in choosing an ideal time, most teachers
agreed that the time they indicated was adequate for studying
business law.

4.

The entire survey population responding felt that business law
had a very important role in the development of the overall
business education curriculum.

5.

Business law helps prepare students to be contributing members
of society.

6.

Ninety-three percent of the teachers indicated no pre-requisite
courses were needed to study business law.

7.

Teachers identified creativity and knowledge as the most needed
qualifications for teaching business law.

8.

Business law is offered in 80% of the represented schools as a
semester course, open to all students.

9.

Business law is also offered as a unit of instruction in 67% of
the schools.

10.

The only topic covered by all the teachers was contracts. Other
topics varied both within and among districts represented.

11.

Repondents noted that they justified their choices(s) of topics
because they felt the topics were the most relevant to the
students and/or they were based on curriculum or text outlines.

12.

The determiners of course content were the responsibility of
the teachers according to 80% of the respondents. Other
determiners were student interest, supervisors and curriculum
guides or curriculum committees.

13.

The four most common teaching methods used were lectures, using
audio-visual equipment, guest speakers and individual work.

14.

Sixty-seven percent of the teachers noted that they enjoyed
teaching business law.

15.
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All the teachers responded that they were at least adequately
qualified to teach business law.

16.

Business law is perceived to be highly relevant to eighty
percent of the respondents.

17.

Ninety-three percent of the teachers feel business law is
moderately or highly relevant to the students.

Recommendations
The following recommendations are based on the data obtained in
the survey.
l.

Business law is a class with much to offer both the student
and the teacher, and should be included as part of the secondary
business education curriculum.

2.

Due to the nature and extent of the available information,
business law should be taught in a one year course.

3.

All students should be strongly urged to study business law.

4.

Topics covered in the course should be based upon student interest
when possible.

5.

Teachers should have input as to who should teach, what should
be taught, and why business law should be taught.

6.

Teachers with adequate background and desire should teach
business law.

7.

Effort should be made to correlate information discussed in the
business law class to information presented in other subjects.

8.

Attempts should be made by teachers, department heads and supervisors to experiment with teaching methods other than lecturing.
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A P P E N D I X

A

6112 Hampton Blvd.
Norfolk, Virginia 23508
3 March 1981

As a graduate student at Old Dominion University, I am currently
working on one degree requirement, a research paper. The topic of my
paper is business education, specifically, business law. My aim is
to survey secondary business law teachers as to the rationale for,
and methods used in teaching the subject.
Enclosed is a list of the high school(s) in your district. If
you approved your system's participation, I would ask you to simply
check the schools on the list where business law is currently being
offered. I would also appreciate your checking the accuracy of the
names of the principals of these high schools.
I thank you very much for your time, consideration and cooperation.
Sincerely yours,

Enclosure·

Note:

The accuracy of the non-participating school districts have
not bee~ double checked.
Chesapeake
Principal

School
Deep Creek H.S.
Great Bridge Jr/Sr H.S.
Indian River H.S.
O.F. Smith H.S.
Western Branch H.S.

Nathan Hardee, Prin.
Harry B. Belvins
Herbert A. Phillips
Harold \~. Dodge
Arthur V. Brandiff
Hampton

Bethel H.S.
Hampton H.S.
Kecoughton H.S.
Pembroke H.S.
Phoebus H.S.

Wilbert L. Lovett
Rufus M. Gant
Dennis 0. Gilliken
Frederick Bockover
Don P. Mussleman
Nev1po rt News

Denbigh H.S.
Homer Ferguson H.S.
Menchv i 11 e H. S.
Warwick H.S.

Stanley Lovett, Jr.
Timothy J. Walter
John Caywood
Richard A. Stacy
Norfolk

B.T. Washington H.S.
Granby H.S.
Lake Taylor H.S.
Maury H.S.
Norview H.S.

Thomas Newby
John W. Brown, Jr.
Robert Steckroth
Dr. Fred Benham
C.W. Perdue
Poquoson

Poquoson H.S.

Dr. Jack VorHauer
Portsmouth

Churchland H.S.
Cradock H·.s.
Manor H.S.
Norcom H.S.
Woodrow Wilson H.S.

Edgar Morgan, Jr.
Raymond Hale
Mrs. Olivia Hinton
Eugene Blaire
William P. Burton
Suffolk

Forest Glen H.S.
John F. Kennedy H.S.
John Yeates H.S.
Suffolk H.S.

David Fulton
Boone, Jr.
W.L. Whitley
Mrs. Unity C. Bailey
\,J. H.

Is Bus. Law
currently taught?

School

Principal
Virginia Beach

Bayside H.S.
First Colonial H.S.
Floyd Kellam H.S.
Frank Cox H.S.
Kempsville H.S.
Princess Ann H.S.
Green Run H.S.

Jerry Deviney
Michael Themides
Letcher Hill
Mrs. Lottie Waters
Charles Cal dwe 11
Joseph J. Owens
J. Wylie French

Is Bus. Law
currently taught?
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April 2, 1981

Ms. Marcialyn J. Samuelson
Old Dominion University
6112 Hampton Boulevard
Norfolk, Virginia 23408
Dear Ms. Samuelson:
Your request dated 3 March 1981 was recently forwarded to my office for
possible consideration. However, I don't find enough information to make a
sound decision relative to your request.

I am herewith requesting that you get in touch with this office by calling
this number 547-0153 ext. 229. Please make your contact between the hours
of 9:00 am - 12 noon and 1:00 pm - 4:00 pm.
We shall expect your contact.
Sincerely,

~
~
P.E. Parham,
Director of Research
be

PO ROX 370

1-bmpion, 'Uirp.inin 23669
DON R MUSSELMAN, Ed. D.
ASSISTANT SUPERINTENDENT FOR INSTRUCTIONAL SERVICE:S

March 10, 1981

Ms .. Marcialyn J. Samuelson
6112 Hampton Boulevard
Norfolk, VA 23508
Dear Ms. Samuelson:
Permission is granted for you to contact the following schools
where business law is taught so that you may corrrplete your research paper:
School

Principal

Business Law Taught

Bethel High School

Wilbert L. Lovett

Yes

Hampton High School

Rufus M. Gant

Yes

Kecoughtan High School Dennis 0. Gillikin

Yes

Phoebus High School

No

Harry B. Dyche, Jr.

Sincerely,

,,
J_~ /'2.

J/J,,,1::.-.:; --7_, /

4.--.: ·-

Don R. Musselman, Ed.D.
Assistant Superintendent for
Instructional Services
DRM:am

Newport News

School

Is Business Law
currently taught?

Principal

Denbigh H.S.

Stanley Lovett, Jr.

Homer Ferguson H.S.

Timothy J. Walter

Menchville H.S.

John Gaywood

Warwick H.S.

Richard A. Stacy

-

Norfolk·

SCHOOL

ADMINISTRATION

Pu.blic

Schools

BUILDING. POST OFFICE BOX 1357

NORFOLK. VIRGINIA

23501

March 11, 1981

Ms. Marcialyn J. Samuelson
6112 Hampton Blvd.
Norfolk, VA 23508
Dear Ms. Samuelson:
I regret to inform you that I can not approve your request
to conduct a research study in Norfolk Public Schools.
Because of the volume of requests submitted by our teachers
and administrators in Norfolk Public Schools who are
enrolled in graduate and postgraduate programs, we have had
to limit research studies to our staff.
If you have any questions, please do not hesitate to call.
Sincerely,

£~~11%rdc~
Anna G. Dodson, Ed. D.
Director
Research, Testing & Statistics
omb

Poquoson

School
Poquoson High School

Principal
Dr. Jack VorDauer

v~

Is Business Law
currently taught?

/4/o-/J~~
_fe~

Portsmouth

School
Churchland H.S.

Principal

Edgar Morgan, Jr.

Is Business Law
currently taught?
y'

Cradock H. S. - Mr. Raymond Hale
Manor H.S.

V

- Mrs. Olivia Hinton

Norcom H.S. - Mr. Eugene Blair
Woodrow Wilson H.S.

William P. Burton

Suffolk

School

Principal

Forest Glen H.S.

David Fulton

John F. Kennedy H.S.

W. H. Boone, Jr.

John Yeates H.S.

W. L. Whitley

Suffolk H.S.

Mrs. Unity C. Bailey

Is Business Law
currently taught?

flt}
/41()

1./o

tftJ
~ ·

VIRGINIA BEACH CITY PUBLIC SC-HOOLS
SCHOOL ADMINISTRATION BUILDING • P. 0. BOX 6038 • VIRGINIA BEACH, VIRGINIA 23456
E. E. BRICKELL
or SCHOOLS

SUPtRINTENDENl

March 20, 1981

Ms. Marcialyn J. Samuelson
6112 Hampton Boulevard
Norfolk,- VA 23508
Dear Ms. Samuelson:
Your letter of March 3 to Dr. E. E. Brickell requesting permission
to conduct a study of business law in the Virginia Beach City Public
Schools has been referred to this office. I have discussed your proposed
study with certain members of the Department of Instructional Services
and you are authorized to proceed with your study.
It is understood that you are to restrict your study to the rationale
for and the methods used in teaching business law. Prior to distributing
information to any principals or business law teachers, please submit all
letters of explanation and questionnaires to this office for review. Once
those documents have been reviewed, I will be happy to forward them to
appropriate principals and teachers should you so desire. That should
expedite their understanding and cooperation.
I trust that you recognize that we do have the constraints of the
Buckley Amendment and must guarantee the privacy rights of individuals
involved in your study. I should appreciate your providing this office
with a copy of your final report upon completion.
With best wishes, I am
Sincerely,
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James~- Maunie, Director
Research & Testing Services
DEPA,~TMENT OF INSTRUCTIONAL SERVICES
JCM/dlc
Enclosure

---

Virginia Beach

School

Principal

Is Business Law
Currently Taught?

Bayside High School

Mr. Jerry Deviney

Yes

First Colonial High School

Mr. Michael Themides

Yes

Floyd E. Kellam High School

Mr. Letcher Hill

Yes

Frank W. Cox High School

Mrs. Lottie Waters

Yes

Kempsville High School

Mr. Charles Caldwell

Yes

Princess Anne High School

Mr. Joseph J. Owens

Yes

Green Run High School

Mr. J. Wylie French

Yes
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Old Dominion Univff'Sity • (804) 440-3000 •Norfolk.VA 23508

a.D DOMINION
UNIVERSITY
6112 Hampton Boulevard
Norfolk, Virginia 23508
23 March 1981

As a graduate student at Old Dominion University, I would like to
document the validity of teaching business law on the secondary level.
I am hoping that the enclosed survey will help me establish a consensus
of opinion regarding the teaching of business law on this level.
If you would please spend some time considering and completing the
enclosed questionnaire, it would be of great service to me. The survey,
as you will note, first poses general, then more specific questions, ·
dealing with business law. Your candid answers to the questions will be most
helpful and appreciated. I ask that you initial the survey - only to assist
me in the recording of the returns. You can be assured of absolute anonymity
in the final report. Also, I will be happy to send you a final report,
upon completion, at your request.
Won't you please take a few monents and complete this survey, returning
it to me by 3 April 1981, or as soon as possible. Your superintendent has
authorized your participation, but you are the one that can help me the
most. Thank you for your time. I feel that this can be a very worthwhile
experience for all. If you have any questions, I can be reached at my home,
(804) 489-0422.

Sincerely yours,

~

Marcialyn J. Samuelson

Enclosure

Old Dominion University is an aflirmatnr9 action/i:qual opportunity institution.

O_D D,:)MiNlO\J
UNIVERSITY

23 March 1981
Mr. James C. Maunie, Director
Research & Testing Services
Dept. of Instructional Services
Virginia-Beach City Public Schools
Dear Mr. Maunie:
Thank you for you prompt response to my request for including the
Virginia Beach City Schools in my research study.
Enclosed are eight copies of the questionnaire that I have designed
for the study.
One copy is for your use, and one copy is for each of the
seven schools that you have indicated teach business law.
I assume that
there is one teacher of business law per school, however, if this is not
the case, I can send more copies to you. Also enclosed is an introductory
letter to the teachers, and return envelopes for their convenience.

I hope that the survey meets your approval. If there are any questions,
please fpe} free to call me at my home, (804) 489-0422.
Once again, thank you for your assistance.
I will be more than happy
to send you a copy of the final report upon completion.

Sincerely yours,

~atet°o/'IU~1UJPlott1
Marcialyn J. Samuelson

Enclosures

Old Dominion Un1,·ers1ty is an aff,,mative act,on:equa! opportunity 1rst1tut,or:_
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UN1VERS:TY
6112 Hampton Boulevard
Norfolk, Virginia 23508
23 March 1981

Teachers· of business law
Virginia Beach
Dear Teacher:
I am a graduate student at Old Dominion University, and am working on
one of my degree requirements, a research paper.
I am trying to document
the validity of teaching business law on the secondary level.
Hopefully,
the enclosed questionnaire will help me to establish a consensus of opinion
regarding the teaching of business law on this level.
If you would please spend some time considering and completing this
survey, it would be of great service to me.
The survey, as you will note,
first poses general questions, then more specific questions, dealing with
business law.
Your candid answers to the questions will be most helpful
and-ap~reciated.
I ask that you initial the survey - to assist me in
recording returns. You can be assured of absolute anonymity in the final
report. Also, after compiling the results, I will be most happy to send you
a copy of the results if you so request.
Mr. Maunie has authorized your participation in this study; won't you
please take a few mo~ents and complete the survey, returning it to me by
3 April 1981, or as soon as possible.
Tha~k you for your time.
I feel that
this could beaver::, ,.:orthwhile experience £or all.
If you l1ave any questions,
I can be reached at my home phone, (804) 489-0422.

Sincerely yours,

Encl.

AP P E N D I X
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INFORHATION SHEET
1.

Do you feel that business law should be included in the curriculum
for secondary business ma_jors?
Yes
___ Jo

2.

Ideall_y, how much time do you think should be devoted to the study
of business law by secondary business majors?
Weeks _semester(s)

3.

Why do you fee:J_ that the above time is adequate?

~---------- ---4.

----· -----------------

What role do you see business law as playing in the development of
the overall business curriculum?

~-------------...- -------- ___ _ -----------------~- •
,

5.

What role (if any) do you see business law as playing to the
st~dent, in terms of preparation for entering the business world,
or in terms of preparing the student to be a member of society?

------

~~-

- -----------·

6.

Do you fe0l there are any necessary pre-resuisjte course(s) the
student needs to take in order to prepare him7her to take business
law?
___Yes
___ No

7,.

If Yes to number six, please list the prerequisite course(s).

8.

List the key qualifications you feel are necessary for a teacher
to possess in order to teach business law.

9.

In your school, is business law offered as a semester (half-year)
course?
___Yes
___1fo
Yes

10.

Is this course open only to business majors?

11.

In your school, is business law offered as a unit of instruction
(variable time) for business majors?
___Yes
___No

12.

If Yes to number 11, how long do you usually spend exclusive1z on
the subject of business law?
___Weeks

13.

Do you feel that this time is adequate? And Why or why not?

---i'fo

14.

In the time that you spend teachin.0 business law, what general
areas do you cover?
contracts
--___buyer/seller

others:

relationships

_ __property
debtors/creditors
___ commercial paper
___ transportation
___family protection
employment
economics

---

---

--15.

Hhat is your g_eneral justification for this selection of topics?

16.

Who or what determines the above selection of topics to be included
in instruction? {Please check all appropriate responses.)

---Teacher

---Student
17.

---Supervisor
interest

or
---Principal
administator

---GuidruLce

other

counselors

Check the four most common methods of teaching that you use in
teaching business law.

---lecture ---3uest spea cers _g!oup work
demonstrations
---panel
---individual work
other
---audio-visual equipment
7

discussions

18.

Why were you selected to teach business law?

19.

Why do you, personally, teach business law?

20.

What do you see as the two main-reasons for justifying the time
you spend teaching business law?

__________ ___
..

21.

___

How qualified do you feel you are to teach business law?
_Highly qualified

_Moderately qualified

_Adequately qualified

22.

,_,,_,

_Poorly qualified

_Not qualified

How relevant do you feel business lau, as you teach it, is to y_ou?
_High

-

Moderate

-

Some

-

Low

_No

Relevancy

23.

How relevant do you feel business law, as you teach it, is to the
students?
_High

24.

l'.,Ioderate

Some

Low

Relevancy

Please make any additional comments you may have, and Thank you.

-------·------- -----------

---------

-------~-------------··-- ----------~------ - - -

Your initials
Would you like a copy of the
results, upon completion?

METHODS OF TEACHING
BUSINESS LAV/

Independent Study
VIAE 693
M. J. Samuelson
Summer 1981

This paper deals with methods of teaching business law I have
observed in two different teacher's classrooms.

Obviously it could not

be a reality without the help and cooperation of those two teachers.
Thus, with deepest sincerity, I'd like to thank Hr. V. Tucker at
Booker T. Washington High School, and Mrs. J. Bailey at J. J. Brewbaker
Academy.
As mentioned, this paper deals with methods of teaching business
law on the secondary level.

Also discussed in a small amount will be

the content the teachers presented in the two week time period I
observed (18 May 1981 - 29 May 1981).

Again, the major source of this

paper is observation, however, informal conferences with the two
teachers also served as an information source.
The format for this paper will be as follows:

first appears a

daily chart of methods observed and a brief commentary on these
methods; second is a day by day description and observed effectiveness
of the methods used by Mr. Tucker and Mrs. Bailey; third is a listing
of the content presented by the two teachers; and fourth is a chart
of methods used by the teachers during the course of the entire school
year (as provided by the teachers themselves).

There also is an

Appendix section to this paper which includes:
Exhibit A:

Scope (main headings) of text, Applied Business Law

Exhibit B:

handouts - Mr. Tucker

Exhibit C:

handouts - Mrs. Bailey

Also, I'd like to express at this time my thanks to the Graduate
Program Director of Vocational Education, Dr. David Joyner, for permission to undertake this independent study course and for his guidance
in the preparation of this paper.
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PART I -- DAILY CHART OF METHODS OBSERVED
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Implications from Chart (Part I)
- most frequently used methods
a) lecture

(8)

b) independent work

(7)

c) oral reading

(7)

- other methods (decreasing frequency)
d) group work

(5)

e) lecture w/chalkboard

(4)

f) discussion

(4)

g) case problems

(3)

h) community resources

(2)

i) silent reading

(2)

the teachers were diverse, usually using 2 or 3 different methods
per class meeting.
- Both teachers rely heavily on lecture and discussion.

I agree that

this is the most effective method to use in the teaching of business
law on the secondary level.
- As the data indicates the two teachers observed do vary in the use of
lecture and discussion (Mr. Tucker using visual means of reinforcing
the lecture, Mrs. Bailey using verbal discussion to compliment the
lecture).
- Both teachers displayed a variety of methods of teaching business law
(I observed Mr. Tucker use 7 different methods, and Mrs. Bailey, 8).
A total of nine different methods were observed.
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Part II
*NOTE:

Day by Day Description of Methods and Perceived Effectiveness
Throughout Part II, the observations are on the left margin,

annotations indented.
18 May 1981
Tucker:

presented students with outline of Chapter 31 for them to

complete on their own, using the text (the students were to have read
the chapter as a homework assignment).

While students were doing

this, papers were returned, and he was available for questions.

The

outline, if not completed in class, was to be done for homework to be
handed in tomorrow.
I felt that the outline was an effective teaching method.

Mr.

Tucker told me that this was his usual method {-(l) reading for
2
homework (or in class), ( )complete outline in class the next
day, (along with the outline, students were to include the
definitions of all words in the vocabulary section at the end of
the chapter), ( 3 ) hand in the outline, ( 4 ) go over the chapter in
class (reading and discussion), (S) test on the materialJ.

The

length of time spent on step 4 varied with length and complexity of
subject matter.
This routine, I think, was also effective in that i t ~ a routineo
The outlines were similar in style, yet peculiar to each chapter,
which I feel provided continuity and framework without being
tiresome and tedious.

Also, the students always knew what exactly

was expected of them.
18 May (cont)
Bailey:
Thursdayo

(class began with a discussion of a field trip scheduled for
Also, permission slips were distributed).

5

The teacher led the discussion of the previous night's reading assignment.

She lectured on the major points raised in the text.

questions were both solicited and volunteered.

Student

Time given at end of

class for questions, etc.
I felt this was a worthwhile method.

Teacher explanation high-

lighted and expanded text discussion.
However, several times the discussion strayed to off-topic
issues, which the teacher addressed (e.g. school barbeque).

I

feel this distracted from the flow of the lecture/discussion.
I would suggest these issues be discussed after the presentationo
There were also several discipline related behaviors that I
noticed (passing of notes, reading other materials, whispering)
and the most common teacher reaction was to overlook the behaviors.
This was an effective way of dealing with the minor distractions
created, but I felt, personally, that the passing of notes and
talking were too prevalent to go on un-checkedo

A later discussion

with Mrs. Bailey yielded her feeling that is wasn't worth bringing
more attention to.
19 May
Tucker:

(opened class by collecting assignments and his usual non-

verbal taking of attendance)
Students were called on to orally read sections of the chapter.
Tucker stressed loud reading with clear pronunciation.

Mr.

He then briefly

lectured to emphasize the main points, asking complimentary questions
of the students.

When one student was dominating the answering of the

questions, Mr. Tucker eased the situation by giving the student credit

6

for his responses and asking others to participate ("Your answers are
on the ball, but let's let some others participate".)

He also then

began to call on specific students for answers instead of asking the
open-response questions.
He then used chalkboard as means of summarizing and reviewing the day's
discussion, again stressing major points.
This class seemed to be run especially smoothly.
of drawing other students was very effective.

I feel his means

This also was an

example of awareness and flexibility on his part.

He also used

personal examples throughout the discussion, to make the content
more "real" to the students, which of course, is effective.
part of the discussion led to the concept of forgery.

One

Mr. Tucker

used this topic as a "moral" issue, saying that of course they could
choose to do that, but that "in the long run, the Right Way was the
only way that would pay off"o

The smoothness and subtlety of this

moral lesson was almost a joy to witness; it's effectiveness will
remain to be seen!
Bailey:

(usual method of attendance was also to take it silently, asking

students if they knew why a student was absent)o
Passed out previously completed and graded workbook sheets, giving
students the correct response and the textbook page where the "answer"
could be found.

Deviations from given grade were corrected and recorded.

Teacher then moved on to lecture and have class discussion to review
the material presented yesterday.

Questions in the text were read aloud,

students volunteered responses, teacher clarified and restated the complete response.

Oral reading of the chapter followed the questions.
also read, discussed and clarified.

Case problems were

7

/-Oral reading was a primary concern of both teachers (this
was the second most commonly used method).

Both teachers stressed

the importance of developing and enriching this skill in their
students.

I agree that this is a major priority facing all

teachers today.

The effectiveness of this method cannot,

obviously, be measured in two weeks time, but both of the teachers
felt that the method was effective and worthwhile.

7

When going over the workbook sheets, questions were only discussed
when there was a student, or students, with a probelm.

I felt

this was especially effective (a) because students had been able
to use their books when completing the worksheet, and (b) because
she designated the page(s) in the text that dealt with the material
in the question.

To me, this method saved time and avoided needless

repitition.
The use of clarification and restatement of student responses also
seemed effective.

It not only reinforced student contributions,

but also clarified possible areas of misconception.
20 May
Tucker:

Began class with a chalkboard/lecture review of material

discussed thus far.

Again, used oral student reading, where he high-

lighted and explained content (new tenns and review) with use of the
chalkboard.

Both students and teacher were able to bring personal

experiences into the discussion.

The final 10 or so minutes was left

for questions, etc.
Reviewing past terms that have been presented using the chalkboard
was effective for Mr. Tucker.

By using the same "diagram" more

8

than once, the students were made familiar with the concepts
repeatedly - which should be helpful in remembering.
Because of the time of year of my visits, there seemed to be
some extra restlessness - especially on the part of the graduating
Seniors.

Mr. Tucker often tried to ease this by saying things

like •• a"There's still a little more of the chapter to cover and then one more chapter after that, "Hang in there, we'll be
done by next week."

His apparent ease in the situation was an

example for the students (as far so as is possible in late May!)
Bailey:

(began by collecting any outstanding pennission slips)

Students began oral reading of the chapter where they stopped yesterday.
Recapping and focusing of attention statements made by Mrs. Bailey.
also read from the text.

She

Questions were initiated (and responded to)

bo both teacher and students.
Time given at end of class to begin the homework reading assignment,
and/or questionso
Mrso Bailey provided a change of pace by orally reading a part of
the text.

This seemed to me an easy was of breaking the routine-

ness of reading aloud in class.
Providing time at the end of class for students to begin homework
and/or ask questions is ideally a good method.

However, in many

instances (both at Washington High School and Brewbaker this time
may not be used for the intended purpose.)

I feel this is still

useful, if the teacher recognizes that the time is not necessarily
just "wasted" or "empty" time.

9

21 May
Tucker:

L-Began class by giving studnets a short (3 page) reading

assignment.

They were to read silently while he returned some papers

and took attendance

7.

Lecture and oral reading with discussion were used to cover new
material and re-emphasize material previously presente<lo
was completed -

The chapter

the "Reviewing Important Points" section of the chapter

was discussed in this way:

A student would orally read a statement

until all statements had been read, at which time Mr. Tucker emphasized
the number of the statements that were "very important."

The assign-

ment for tomorrow was given (5 case problems and the 30 definitions
from the chapter).

Students were given 20 minutes to begin the

assignment.
Mr. Tucker announced "we're ready to get started" in order to
stop students from reading any more.

When a couple of the students

began talking, he called their names, drawing attention to them
was very effective in quieting the class.
A slight deviation in the oral reading pattern was used today.
Students read an entire section, then discussed it (instead of
discussing each point as it appeared)o

This was a minor variation,

yet it did provide a bit of change.
I think a nice break in the pace of the week was provided by
Mr. Tucker's using half of the class for independent work.

Many

students took advantage of this time, also, to ask questions and
clarify information.
Mr. Tucker stressed the major statements in the review section,
saying they were most important, especially in terms of the test.
I think this was effective, and would help reduce test anxietyo
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Bailey:

Field trip to the circuit court.

I did not accompany the class, but discussion with Mr. Bailey
indicated that the majority of the students felt it was a
worthwhile experience.

The students were "guided" through jail,

were allowed to meet and talk to the judge (in his chambers),
talk to an assistant district attorney, and "sit in" during a
trial.

Field trips are most often effective, as they allow the

students first-hand experiences (and a break from class!)
22 May

Tucker:

(student collected the assigned case studies while Mr. Tucker

took attendance)
He began the class by stating the "objectives" of the day
cases; review for test).
solution.

(go over

A student read the case, offered his/her

Teacher served as moderator of the discussion -- really let

the students derive the best solution on their own.

He also used

opportunities to review when they came up in the discussion.

All 5

homework cases were discussed (a fire drill interrupted the class).
After completing the cases, Mr. Tucker held an "information" session
where he (a) discussed what still would be covered this year, (b) gave
specifics of the test (matching--the vocabulary words they had prepared
and a question dealing with the review statements he had identified
previously as being important).

Also told point value of the questions.

(c) returned all papers he had so that the students could use them to
study. (d) remaining time for questions/study, and informal discussion
(re:

Harborfest, weekend plans, etc.)
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Two secondary techniques were used today, and I feel they were
effective.

First, at the beginning of class, as students were

talking, one of them cursed.

Mr. Tucker looked up and said that

that language was to be "kept outside the classroom ••• don't use
it in here."

This was firm enough to get the point across without

drawing so much attention to it so as to distract other students
not directly involved.
Secondly, Mr. Tucker's flexibility was seen after the fire drill.
He quickly moved to those things he felt were most important.
During the discussion of the cases, Mr. Tucker guided the conversation by asking for other comments, agreements, etc.
A student volunteered a personal situation in which he bought a
magazine subscription from a door to door salesperson (paid for
it in full, in cash) but was still receiving notices that he owed
more money.

He said he no longer had the receipt.

Other students

"solved" this case - saying he I d been "flim-flammed" o They
stressed the need to keep the receipt(s).

Obviously effective,

and a sign that learning has taken place!
Bailey:

Vocabulary quiz;

Mrs. Bailey dictated 8 words, and students

were given time to define them.

Upon completion, they handed in the

papers at her desk, picked up the workbook sheet, and began quietly
to work at it back at their desks.
books in completing the sheetso

They were "allowed" to use their

The class time that remained was for

individually completing the worksheets, which were to be handed in
at the end of classo
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Dictating the words, I think, offered a change from completing
dittos.

Also, as previously mentioned, I think that allowing

students to use class time to complete assignments is a welcome
change of pace for all concerned.

I do feel, however, that this

method loses its effectiveness if over used.
Mrs. Bailey also has a policy of giving 5 extra points to students
finding misspelled words on any paper used in the class. (extra
"training" for both business and non-business majors!)

One girl

was given the points for identifying the misspelling of "employee"
on the workbook page.

I think this is an innovative (and fun)

policy.
26 May

Tucker:

Test

Mr. Tucker gave students a few "last minutes" to "study" as he did
some last minute preparations.

Students were then asked to clear

desks, and physically separate desks so that no two people were
directly next to each other.
to "wandering eyes".
to move about

0 )

I feel this is a useful deterrent

(He is fortunate to have the space in which

Mr. Tucker said this desk re-organization was for

"security purposes".

Tests were distributed.

While he was distributing the tests, Mr. Tucker joked about having
only 3 days left, re-affirmed that the test contained no "surprises".
When students completed the test, they moved to the front of the
room, to staple the pages together, and then hand in the tests.
They were then to work quietly on any work they had to do.

Mr.

Tucker announced that the grades would be available later that day.
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This, I think, is good, as usually the students are very anxious
to find out their grades.

(The nature of the test facilitated

quick grading).
Bailey:

(worksheets were returned, to be corrected in class)

Each student received a worksheet (not his/her
as a group.

own) to be discussed

Mrs. Bailey read the question and the appropriate answer.

The case study questions were discussed in greater depth than others.
Upon completion of correction of the worksheet, students hadned them
in to have grades recorded.

The rest of the class was for students

to read several pages in the chapter.
corrected papers/recorded grades.
arose.

During this time, Mrs. Bailey

She also answered questions as they

The majority of the students finished early, so they had that

time to themselves (most of the students talked).
Reinforcing the key ideas via group correcting of papers is, to
me, a viable teaching method.

The material was being reviewed,

there was not a great need to elaborate on much of the information.
I personally feel that the use of case studies is of primary
importance in business law, as it is the application of the
principals learned.

Thus, I feel it is very important to spend

time discussion such case problems.
I also agree that, sometine during the semester, a teacher is
going to need to take some class time, in order to keep his/her
head above water.

Having the students read silently accomplishes

two goals at once, and I see no real reason to oppose such a
teaching method.

However, I feel that this is also a teaching

method that "loses its charm" after repeated use, and that this
method should not ever be over-used.
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27 Hay
Tucker:
(Mr. Tucker took his data processing classes to Norfolk Vo Tech today,
so there was a substitute teacher.

The sub was another teacher who

took his class during her prep. time, as he was only to be gone 1/2 day).
The students were given the outline to Chapter 32 to work on either by
themselves or in small groups.
The test was also returned - no discussiono
Hr. Tucker noted that he rarely, if ever, discussed a test in
class.

He believes that because of the nature of his tests, the

"correct" answers are easily obtainable.

The repitition serves

no purpose, he feels , to the majority of the class.

He answers

individual questions when a student has problems understanding a
question concepto

This practice is contrary to all the I 1 ve ever

learned about testingo

I can't whole heartedly agree with the

practice, but I do understand its use in this specific situation.
Having been a substitute teacher, I disagree with the school's
not hiring a sub for the halfday.

Sure it saves them money, but

is it completely legal?

Bailey:
Mrs. Bailey distributed two pamphlets to each of the students, to be
read by the students at their discretion.
Class discussion, lead by Hrs. Bailey, centering around the problems
and questions in the text.

She again stressed main points of the topic.

The format for this class was similar to previous lessons.

A

weakness, I feel, was not discussing the materials she distributed
to the class.

I wonder what value she placed on them if she didn't

even take time to discuss them.
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28 May
Tucker:
Students were to hand in completed outlines.
however, had the outline completed.

None of the students,

So. Mr. Tucker "recruited"

the boys in the class to move the nusiness machines from all of the
other classrooms to be locking in cabinets.

The girls were given

the time to work on the outlines.
This change of plans was probably beneficial to everyone -Hr. Tucker got the job done quickly, the girls got to finish their
assignments, and the guys didn't have to do school work.
realize this is a very broad generalization)
to mind.

0

(I

No one seemed

Again, as previously stated, the teacher may need to use

"class time" for more than "class work" every now and then, and
I don't see any problem with that, as long as it is used in
moderation.
Bailey
(Began class by announcing Vocabulary quiz would be Monday and that the
final exam would be next Thrusday and Friday).
Mrs. Bailey lectured and lead a class discussion, beginning with a
review of key ideas from yesterday's discussion.

She also asked

questions requiring the synthesis of previous information.

Some of

the questions she asked were keyed to the vocabulary words.
The practice of asking questions that are directly related to the
key concepts and issues, I feel, is very important.

By doing

this, Mrs. Bailey (and Mr. Tucker) are emphasizing those issues
they will be testing; which, in essence, makes the test one that

really does test what the students know instead of what they don't
know.
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29 May
Tucker
Students read orally from the chapter.
lecture by highlighting major points.

Mr. Tucker guided the discussion/
He also used the chalkboard to

present new material as well as to review material.

Most of the class

was devoted to this lecture/discussion technique, with the last few
minutes open to the students.
This was one of the few times that Mr. Tucker dominated the class
discussion.

A lot of information was covered, and I think his

method of "controlling" the conversation facilitated this o
think this was especially effectiveo

I

The students seemed to

respond well to this change of paceo
Bailey
The teacher spent almost the entire class lecturing.

Students were

given a ditto of key terms from the lecture and were instructed to
complete the ditto, to be collected at the end of class.
relied heavily on the chalkboard as a teaching aid.

The teacher

Quite a bit of

information was disseminated to the studentso
I think that lecturing with the use of a ditto is very helpful
to the students, as it provides a sort of framework for them
to follow.

By using the chalkboard, the teacher was able to

save time, in that key phrases, spellings, etc. did not need
to be repeated over and over againo

These students also seemed to

adapt to this different method - maybe because they were kept so
busy the entire bell.

The dittos were collected, to be checked

and then returned to be used in studying for the final.
this was one of the most effective classes observed.

I felt
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Part III

Content Presented

Although both teachers were using the same text, Applied
Business Law, 11th edition, by McKee Fisk and Norbert J. Mietus, (1977,
South Western Publishing Co., Cincinnati, Ohio) they were working on
different chapters during my observationo

Both teachers seemed to

rely quite heavily on the content as presented in the text.

Indeed,

I observed very little deviation from the text's material.
Mr. Tucker
Comr.1ercial Paper
Nature

& Kind

Eleflents of Negotiability

(Ch. 31)
(Ch. 32)

Mrs. Bailey
Using Credit
Debtor/Creditor Protection

(Ch. 25)

Contracts for Employment

(Ch. 26)

Protecting Against Loss
Nature

& Kinds of Insurance

(Ch. 36)
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Part IV

Chart of Methods Used By Mr. Tucker

&Mrs.

Bailey During

the Course in Business Law

1)

This is a more representative list of those teaching methods
used by the two teachers through the entire time spent teaching
business law (4-9 week modules for Mr. Tucker; 2 semesters for
Mrs. Bailey).

2)

A cover letter and "checklist" were given to both teachers.
Methods observed were checked, those methods also used were to
be checked by the teacher.

The cover letter and checklists

can be found on pages
3)

The list of possible methods has been derived from Chapter 12
of Anne Scott Daughtrey's book, Methods of Teaching Basic
Business and Econonic Education, 2nd edition (1974, SouthWestern Publishing Co., Cincinnati, Ohio)
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Part IV

Methods Used During School Year ( 0 observed, X others used)

Method
Lecture
w/chalkboard

Used by
Mrs. Bailey

Used by
Mr. Tucker

0

0

X

0

w/demonstrations
w/visual aids

X

Discussion

0

0

Community Resources

0

X

guest speaker
field trip

0

materials/samples

0

X

Audio-Visual Materials

X

X

film/filmstrip

X

transparency

X

recordings
posters/bulletin boards

0

newspaper/magazines

X

Case Problems

0

0

Individual Work

0

0

Group Work

X

0

Mock Trial
Debate
Prepared Units/LAP's
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SUMMARY
In conclusion, through this limited observation I found the two
teachers used various methods of teaching business law on the secondary
level.

I observed the lecture method to be the most popular, which is

consistant with the ideas expressed in Dr. Daughtrey's text.

1

Oral

reading and independent work were also used heavily.
The teachers both seemed to display a genuine concern for the
students, and felt that business law was very relevant to those
students.

I also feel that the attitude of the teachers was reflected

in the attitude of the students.
I feel that this study was very helpful to me, and of benefit to
my overall educational background and preparation.

1Anne Scott Daughtrey, Methods of Teaching Basic Business and Economic

Education, 1974, Cincinnati, Ohio, South-Western Pub. Co.
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APPENDIX
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Exhibit A:
Scope of text, Applied Business Law
1.

Understanding the Law

2.

Enforcing the Law

3.

Making Contracts

4.

Personal Property & Bailments

s.

Buying & Selling

6.

Using Credit

7.

Employment & Agency

8.

Commercial Paper

9.

Protecting Against Loss

10. Renting

&Owning Real Property

11. Business Organizations
12. Law in the Future
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Exhibit B
Handouts··Mr. Tucker

A.

Outline, Ch. 31

B.

Test, Ch. 31

c.

Outline, Ch. 32
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6.
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1.
2 ..

3.
4.

D.
What ,u:•e Special Drafts and Checks?
A,,

1.
2.

3.
4.

,·,
. ..•

\.

B.

c..

:rv.

,,:....

D*

How Do!s Commercinl Poper Dif:'er From Ortiinar:, Contracts?

J'\o

B.,,

c.
V.

Ht>w ia Commercial Pnper Diocharr,ed?
A..
B ..
r
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'tL·nt ( endt ! tom

worth ;.5 pointn)

I. Hatchin!• Match Col\1111\ A vith ColWlln B.

.

Column A

A.

_Acceptance

B ..

Bank Draft

(<

Cemcellntion
Caahier•e Check
c~rtificate of Deposit

>J.

D..

E.
F. Certified Check
G.

Check

H.
I.
J.

';·11.lateral Note
Comakera
Commercial Paper
Dishonored

K.
L. Draft
M. Drawee

I·.

I
I

o.

' ,

C">lumn B
·
--

r.

.

'.

':', ·

Moldier

·,

'~

'

: .

;.' 1

Ir

M~age Note
N,gotiation
Payee

Y. Promissory Note

z.

Si6ht Draft
Stop Payment
BB. Time Draft
cc. Traveler's Check

Wrltten orders or promises to pay money.

---·-

'Written promise to pay a certain

2.,
.....
_,.

SWII

of money ·at a de!init,, time.

One who executes n. promieeor:, note or Certificate of Depoel t.
Tvo or more makers.of

the torementioned com. papers.

_ _ _:;.

One to whom promieeory note or Certificate of Depoeit is pqable.

---6~

One secured by other personal property (a note).

-··, -

-

?•

......

___
,

_

One secured by real estate ( a note) •

.

Se One that author~ judgment without a lawsuit (a note).

__..,.___.,_,!).

\ .

v.
w.
x.

______1.

-~----·.-..4.
, . -.

u.. Money Order

AA.

Drawer

N.-

I
i
i

P. Indoree
Q. IndorGce
R. Indoroer
s. Judcment Note
T. Maker

.

10.

_11.
12.

Written order by one person to a second to pay a certain sum to a

third party.
<he who executes a drai't or check.

order to bank by depositoJ:" t(~· 103 a th:lrd party •

.

Or4J directed to pay a draf't or check ..

er

-·---~--"")"

?llJ~hla ur: r,iir,ti or vhen rretumted ( type

_ _ _11'~

On1\'ff;)~'e. prOfflin~ ta pay vhen paper ie due.

_ _15.

Pa1abl~ ~ta future date.

,___16.

Notice to bank not to cuh a check it presented tor payment.

___17,. Written promise ot a bank to repay" deposit
date with interest.

dratt).

or

mone7 at certain future

_ _ _18.

Personal check accepte,i by thA bank in advance ot payaent.

-------

19 ..

Ghock dravn b1 bank on itself.

20.

1

~heek drawn by bmk aa depositor in another bank.

___21. «]om. paper to~· use in tranaterring money over great dietancee,
nsually bJ ma:a. .

___22.

•

a

!>rafts drawn 'oy reliable tinancial institution on i taelf, and sold
to travelers ~ho sign at time of iseue and ~r uae.

of 1;ommercial paper.

----

Transfer

_ _ _25.•

To write ri.ame on back of paper and deli•er it . .

--·-·--·-·--26•

,ot paid •then due by party obligated to Pfl1•

2}.

~.

·

___2.4. party in pc13eeellion ot paper payable to his <,r her order or to
bearer •.

.....

/.,

t•

27. ·ene who dgns and delivers paper.

{._ ,
l_

~-·-··

',,

___28. Any act affecting the paper by the holder showing intent to end the
ohliga,:Jon of payment.

_ _29. One v:Oo receives paper ..
.IL
I

•.'

BONUS 111

.

...
l

Multiple Choi::e.

-

-

(HUST GET BOTH SETS CORRIDr) WORTH 3.5 pointelll
.

.

Which~ ar"& .P.!::!'iaes to pay and which tw .are .orders di~cting others to pay???
•

§-er l--Pro11i,3es .~Paz

ji.;

A.
B..

c.
D..
E.

~!!;u--Orders to

Prom. Notes md Drafts
Prom. Notes and Checka
Ci,rt .. ot Jxnosi t and Drafts
Cert. ot D:.->0eit and Cheeks
None of tttna

AHSWElU

sm -.

-·-----

A.

.,

r~

~~:;

Drafts and Prom. Notes

B. Drafts and Checks
C.
D.,
E,.

.
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-~- ....
-~· ...:

P~z

Checks and Prom. Notes
Certificates of Deposit
None of those

S!T 2

··--

______,_
---

---.
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TUCKi!f

!:lueinen L.av 4
\''l1t H,i~--01.opter

12, Elemente of Negotiability

ELEMIHT8 01 NEGOTIABILITY
.L

~/hen f.a CO'llllll'lercial. Paper Negoth)le7

n.
L

D.
l.

2.
1.

2.
:.\.

I.I.

Whet PrO'Visiona are Imater1£1?

A.
B.

··----. ·------------ ... -- "'-~·-------___...____ __
......

1.
l .,.~-

.

How
A.

,.

1! Commercial Paper l'ransferred?

B.
t.lhat

are the

')t'IU

of Ind<,rsement 1

A.

...

i:.

c.
IL

l.

2.

1n.

3'

What 1, the Liability

(_\f

Unquali.fiPd Indc,:rners7

A.
IL
C.

D.

IV.

E•
'lalhat 1• the Liability of Qualifi~d Indoraers?

.

,r,

.

__

....,..,_

V.

VI.

Whet b the !Hect of a Porgcd Indorscment?

What h

A,
B•

a.n Accanrmodat ion Pnty?
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Exhibit C
Handouts - Hrs. Bailey
A.

Ditto, Life Insurance Terms
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